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Features of the Passport Intervention System:

» Comprehensive easy-to-follow Teacher’s Edition transforms educators into successful reading
interventionists.

« Fascinating student materials combine interesting, age-appropriate content with appealing images that
engage all readers.

« A complete assessment and data management system called the Vital Indicators of Progress enables teachers
to monitor student progress and make informed instructional decisions.

« Intensive, explicit, systematic instruction ensures understanding and strengthens skill acquisition.

» Addressing priority reading skills for students one to two years below grade level accelerates them to
on-level reading.

« Flexible grouping and differentiation provide accommodations for diverse learners in reteach activities,
English Language Learners, support, Extra Practice, and Adventure Centers.

« Instructions on expository text increase domain knowledge and provide connections to science and
social studies.
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Florida Teacher’s Resource Kit

The comprehensive Florida Teacher’s Resource Kit includes
all of the necessary components needed to effectively teach
Passport lessons.

» The Florida Teacher’s Edition includes explicit detailed
instruction in each daily lesson.

* Assessment Teacher’s Guide
provides step-by-step instructions
for administering, scoring
VIP Benchmarks and Progress
Monitoring.

» Reteach Lessons: Blackline Masters
link directly to each Adventure and
give teachers additional opportunities
to reteach specific skills as needed.

» Audio CDs of text in student Fluency Books
provide models of fluency to support reading in
independent activities.

Florida Student Reading Pack Passport C

The Florida Student Reading Pack offers materials for
students to engage in meaningful teacher-directed
instruction, guided practice, and independent practice.

* The Florida Student Book provides opportunities
for students to read engaging expository and narrative
text, build phonics skills, and apply vocabulary and
comprehension strategies directly aligned to the
daily instruction.

» The Assessment Student Book includes all the
Benchmark and Progress Monitoring measures to
track progress.

A set of Fluency Books for each student provides fluency " Lorie -
practice through engaging text scaffolded in length and difficulty.
Colorful illustrations and photos provide additional support.

» Manipulatives, such as letter squares, letter trays, and write-on boards,
give students materials to support the daily lessons
and use in independent practice activities.
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Instructional Overview

Adventure Organization

Passport is organized into 10-lesson units called Adventures. Each Adventure begins with an Adventure Starter that
introduces the content and connects what students know with what they will learn. At the end of 10 lessons, there is
a culminating activity with the Adventure Checkpoint Map where every reader is stamped successful.

Lessons 14 follow a consistent 30-minute routine beginning with Word Works and ending with Read to
Understand. Every fifth lesson provides an opportunity for assessment and skill review. Lesson 5 begins with a
Quick Check of the skills taught in the four previous lessons. Two types of assessment are offered in Lesson 10:
VIP progress monitoring and a cumulative assessment of skills taught in Lessons 1-9.

Adventure Checkpoint

Adventure Checkpoint
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Instructional Model

Passport optimizes learning time and ensures student
success by adhering to an effective model of instruction.

1. Teach, Model, and Probe: Explicitly present the
specific concept or skill to be learned. State the reason
for learning the concept or skill so that students know
why it is important. Model the expected behavior or
demonstrate how to complete a task. Probe students
about their initial understanding of the skill or concept.

2. Guided Practice: Provide a limited number of items
or short tasks related to the concept or skill for closely
supervised practice. Closely monitor each student’s
success and provide immediate corrective feedback.
Ensure that students are successful before releasing
responsibility for independent practice.

‘Word Works

Read to Understand

. Independent Practice: Students practice to reinforce

proficiency with concepts and skills. The amount of
teacher supervision is decreased.

. Cumulative Review: A systematic review of previously

taught elements is core to the design of Passport. The
new material is integrated into previously learned
materials so students receive continual practice and
reinforcement.

. Assessment: Within each lesson, teachers have many

opportunities to assess student responses for accuracy.
Reteaching on critical elements is provided at multiple
points within each lesson to ensure daily success. Every
fifth lesson provides students an opportunity to demonstrate
proficiency on the criteria taught within an Adventure.
Based on the results of the assessments, teachers move
forward with instruction or reteach as necessary.



Sample Lessons

Adventure at a Glance
Adventure at a Glance maps out the 10 lessons ahead

and provides an aerial view of the skills taught. Use the

Adventure at a Glance to insert skills in lesson plans.

Adventure Starter

Begin each Adventure with a motivating Adventure Starter.
Help your students connect what they know to what they
will learn. Use the probing question to pique students’

Adven

learning.

Adventure at a Glance
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curiosity and set the context for learning. Use the graphic
organizer to display relationships and set up a framework for
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Adventurs Map

Adventure Center Map

Students follow the trail through the
Adventures on the Adventure Checkpoint
Maps. At the end of Lesson 10, ask students
to turn to the maps in their Student Books.
Remind them of the interesting things they’ve
learned. Use this opportunity to celebrate
every student’s efforts by stamping the circle
next to the appropriate Adventure.

Sunshine State Standards

Key Sunshine State Standards addressed
in the upcoming 10 lessons are listed here.
Use this list to complete lesson plans.




Teacher Dialogue

By using Passport’s explicit and deliberate instructional language with
consistency, students become comfortable with the instructional routine. The
dialogue in blue facilitates your work in teaching critical skills. Teach these
skills at a brisk pace keeping all students engaged. Refer to the recommended

English Language Learners
(ELL)
Provide additional support for English

Language Learners by integrating the
instruction inherent to the daily lesson.

allotted time to pace your instruction. The key Sunshine State Standards are

included in each section to assist in developing lessons plans.

Adventure 1
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Reteach Blackline
Masters (BLM)

Utilize the Reteach Blackline
Masters as additional guided
practice for students needing
extra support.

To Correct

Utilize the correction procedures regularly
to give immediate feedback, redirect, and
confirm accuracy. The reteach activity
provides an opportunity to scaffold and

clarify pivotal skills to ensure that students

attain the necessary level of mastery.




Comprehension

Instruction focuses on priority skills that students will be
able to generalize. Follow the carefully structured steps that
teach students how to gain meaning from text.

Adventure 1
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Extra Practice

Extra Practice assures that students who need additional
time on task beyond the 30-minute lesson have appropriate
and productive activities. Select the practice activity that
addresses the skills that present difficulties for your students.
Work with students who need this reinforcement as the more
proficient students are engaged in independent activities.
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Fluency

Build automaticity with sounds or words, or increase fluency

through repeated readings with partners.



Word Works

In Adventures 7—12, the lessons progress from decoding words, and spelling
phonetically regular words to learning words with affixes and understanding
the meaning of the words.

Word Works
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Read to Understand

In later Adventures, students are able to read longer and more difficult connected text.
Vocabulary and comprehension strategies are taught in the Before Reading, During Reading,
and After Reading format.
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Assessment Overview

A robust, comprehensive assessment system is incorporated
within the Passport Reading Intervention Series. This
assessment includes the VIP benchmarks and progress
monitoring measures as well as curriculum-embedded
assessment tools to help teachers place students and monitor
their growth.

VIP benchmarks and progress monitoring measures provide
the critical information teachers need to determine if students
are responding to the intervention treatment. Individual

VIP assessment scores are entered into the VPORT™ Data
Management System, which produces multiple advanced
reports at the student, class, school, and district levels.

To support the VIP measures and provide teachers with
additional information to make instructional decisions,
Passport includes an Adventure Placement test, weekly
criterion-referenced Adventure Checkpoints, and student
self-assessment features.

0 VIP Benchmark Measures

Benchmark 1

Benchmark 2

Benchmark 3

Adventure

Placement
3

VIP Progress Monitoring Measures

Entry Point

Adventure Checkpoints in Lesson 5 and Lesson 10

Comprehensive Assessment

Throughout a year of instruction, teachers administer
multiple measures to inform instruction.

The most critical of these are the 3 VIP benchmark
measures. Benchmark 1 is administered within a two-
week window at the beginning of the implementation

of Passport, Benchmark 2 in the middle, and Benchmark 3
at the end of the implementation. VIP benchmark measures
are located in the Assessment Guide.

An additional measure administered before you start
teaching is the Adventure Placement for Passports C—F.
The results of this test indicate the most appropriate

entry point for the majority of students. This individually
administered measure is located in the Assessment Guide.

VIP progress monitoring measures are also an integral
part of the VIP System. Administer these measures to
individuals between benchmarks to determine progress.
Time is allotted in Lesson 10 to administer these
measures. They are located in the Assessment Guide.

Adventure Checkpoints in Lessons 5 and 10 assess what
has been taught in the previous lessons. Checkpoints are
whole-group or individually administered. Use the results
of these measures to determine what needs reteaching.
These checkpoints are located in the Teacher’s Edition.

Vital Indicators of Progress (VIP)

VIP is an assessment system utilizing a set of reliable and
valid individually administered 1-minute probes targeting
critical reading skills strongly predictive of future reading
development. These early reading skills include alphabet
knowledge, phonemic awareness, phonics, and fluency
with reading connected text. The VIP assessment system is
completely equivalent to the DIBELS™ system. The VIP
system provides standardized measures at three benchmarks
to assess students’ progress throughout the school year.
Results for VIP benchmarks identify if a student is
struggling, emerging, or on-track for future reading goals.

Progress Monitoring

Progress monitoring measures are additional equivalent VIP
probes used to monitor progress on key indicators. Progress
monitoring measures are comparable test forms. These
forms help teachers evaluate the response to instruction and
determine when to make adjustments for students requiring
additional or different forms of instruction to experience
optimal outcomes. Adjustments range from use of reteach
opportunities within the Teacher’s Edition, Extra Practice,
use of Adventure Centers, flexible grouping, and extended
time.



Placement Test

An Adventure Placement Test helps teachers
determine an appropriate entry point for a group
of students. Administer the placement test to
determine students’ word knowledge, which
encompasses both the ability to decode words
with specific phonic elements and to recognize
the sight words taught in the curriculum.

Adventure Checkpoints

TEST

Word Reading
Section A

Word Reading
Section B

Word Reading
Section C

RESULT

0-2 errors
3+ errors

0-2 errors
3+ errors

0-2 errors
3+ errors

ENTRY POINT

continue to Section B

Adv 1, Lesson 1

continue to Section C

Adv 4, Lesson 1

Adv 7, Lesson 1
Adv 4, Lesson 1

Lessons 5 and 10 provide opportunities to quickly assess students’ proficiency with the skills and strategies
taught in the preceding lessons. Based on these assessments, teachers may set up flexible groups of students who
need additional instruction in a specific skill area. Quick Checks in Lessons 5 and 10 focus primarily on phonic
elements and sight words. Adventure Checkpoints in Lesson 10 provide a cumulative assessment of the skills
taught in Lessons 1-9. Students who demonstrate proficiency are directed to a menu of independent activities to
complete, while a smaller subset of students are provided additional opportunities to learn the content through

targeted reteaching activities and practice.

Adventure 1
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Diftlerentiation

Without materials readily at hand, many educators find differentiation difficult. Passport provides the tools that
enable teachers to maximize instructional time as they become reading specialists for every student.

Differentiated Instruction

Even within small intervention groups, students have
diverse needs. They begin instruction with different skills
and background knowledge. They are engaged by different
content, learn at varied rates, and respond to varied degrees
of complexity. One of the hallmarks of Passport is the
ability to differentiate instruction so that every student

is successful. Some students may only need a minute of

>

Lesson 1 | | Lesson 2 | | Lesson 3 | | Lesson 4

Reteach
Extra Practice

Additional Reteach Opportunities
Independent Practice

Reteaching is seamlessly integrated into every

lesson of Passport. Reteaching provides pivotal
support to non-responders by giving extra practice on the
items taught. These opportunities for reteaching are effective
because they decrease the complexity of the task, offer
additional scaffolds to learning, and clarify expectations.
Extra Practice activities extend Passport instruction for
an additional 15 minutes. The focus of Extra Practice is
primarily to build fluency, enhance vocabulary, confirm word
reading skills, and give students an opportunity to write in
response to reading.

Additional Reteach Lessons (BLMs) are designed

on the same principles of effective remediation as
reteaching within the lessons. Reteach activities in the form of
Blackline Masters provide essential extended support for non-
responders. Each activity is linked to Passport instruction and
incorporates skills and strategies taught in the lesson. Teachers
guide students through extended opportunities until they
are able to work independently. These are provided in every
alternate lesson (2, 4, 7, and 9).

10

Lesson 5

Home
Connection

the teacher’s attention on a targeted skill, whereas other
students need extensive additional practice for mastery.

To accommodate these differences in learners, Passport

has designed a system of graduated intensity beginning

with reteaching within the daily lesson, reteach activities
following a lesson, and weekly reteaching for students still
experiencing difficulty. All are driven by teacher observation
and ongoing assessment.

Lesson 6 | | Lesson 7 | | Lesson 8 Lesson 9 | Lesson 10

S193U99 INJUIAPY

Home
Connection

) At the third level of intensity are the reteaching

opportunities in Lessons 5 and 10. Following the
Adventure Checkpoints, teachers may reteach the whole
group, a pair, or individuals. The Extra Practice and Reteach
activities can be used depending upon students’ assessed
needs. Students who demonstrate proficiency on the skills
assessed in the Adventure Checkpoints will benefit from the
independent practice activities or work in the Adventure
Centers.

Teachers can also use the Home Connection in
I Lessons 5 and 10 to provide additional practice.
Home Connection activities provide students
opportunities to build fluency on previously read passages by
reading aloud to a new audience at home.

Home

Adventure Centers provide extended opportunities for
students to practice, review, and solidify skills taught in
the Adventures.



English Language Learners

English Language Learners (ELLs) are one of the fastest growing sectors of the student population in the United States. While
many ELL students share similar needs, there is also diversity within ELL populations. That diversity demands the kind of
differentiated approach made possible by the tools within Passport.

Effective instruction for ELL students who struggle with reading is remarkably consistent with effective instruction for native
speakers who struggle with reading. A number of elements within the curriculum provide a solid foundation for success as
students apply language skills in reading, writing, listening, and speaking. The following research-supported ELL practices are

integrated into the instruction in every Adventure.

* Explicit, systematic instruction promotes success in
decoding, comprehension, and fluency skills.

¢ Step-by-step sequencing of instruction is easy for students
to follow and understand.

* Repeated instructional routines allow students to be
comfortable while new information is presented.

* Teacher modeling and think-alouds are embedded
throughout each lesson.

¢ Teacher-guided practice allows students to gain confidence
and move toward independence.

e Oral language development is supported by frequent

Students verbally respond to the teacher’s frequent
questions and prompts, allowing increased comfort with
academic language and questioning.

Immediate, corrective feedback is provided as students
respond orally.

Graphic organizers are used to help students link ideas and
make connections.

Extensive vocabulary instruction and support activities
allow students to maximize their language-learning potential.

Multiple exposures, review, and practice with target
vocabulary enable students to internalize words.

teacher-student interaction. ¢ Students connect readings to background knowledge using
visuals, photographs, graphic organizers, and maps.

ELL Support

In addition to these inherent design features that provide effective instruction for all
students, Passport assists ELL students through specific reinforcements within the
curriculum. While ELL support is integrated throughout the lessons, it is important for

: . . . Always preview new conbent Tor studenis, When
teachers to understand the kind of support ELL students might need at any point during asking for responses, ghve fealhack on the content

. . . . of the response and not the grammar the student
the lesson. Keep the following tips in mind. s iking.

4 N\
* Remember that ELL students are often doing twice the cognitive * Highlight cognates. Often students do not notice them
work because they are learning English as well as new concepts on their own.
and skills. Therefore, these students benefit from additional time
to think and process information. ¢ Recast students’ responses by integrating their thoughts
into a correct grammatical structure with more vocabulary
¢ ELL students benefit from opportunities to say words they and information.
are learning aloud. Ask students to say the word several times
throughout instruction. Ask students to repeat the word after you ¢ Use a variety of response formats such as yes/no response cards or
say it. gestures like thumbs up/thumbs down. These allow ELL students

to be actively involved regardless of their English proficiency.
¢ ELL students may have difficulty with words that are not
highlighted or listed in the lesson. Review the passage before * Monitor ELL student understanding frequently through alternative
instruction and select any additional words that may be responses like matching or pointing to a picture.
confusing to ELL students. Preteach critical vocabulary prior to
student reading. * Some of your ELL students may confuse word order when writing
sentences or using oral language. Give them opportunities to work

with words discussed and encountered in the passage.
_ J
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Special Education

National Institute for Child Health and Human Development (NICHD) research studies indicate that most children can
learn to read. For students with disabilities receiving special education, intervention must be explicit and systematic,
delivered early and with intensity. In their study of instructional practices, Vaughn, et al. (1998) report that a majority

of the resource teachers teaching students with disabilities attempted to remediate reading disabilities by using the
district mandated core literature program. Explicit intervention programs provide the effective instructional tools needed
to provide students with reading disabilities the specially designed instruction they are entitled to receive under the
Individuals with Disabilities Education Act (IDEA 2004).

The science-based Passport was built to address diverse learners with reading deficits and provide these students with the skills
critical to their becoming successful readers. Carefully researched learning principles provide the foundation for each level of
Passport. Among these principles are the following:

« Students must attend closely to the features of sensory tasks. « The difficulty level must be systematically increased
« Students must be able to perform tasks at a high level over time.

of accuracy.  Students must be provided continuous review to ensure
« Student behavior must be reinforced consistently with that skills are maintained.

corrective feedback. « Student progress must be continuously monitored and
« Students must be given repetitive input over a prolonged the data should be used to inform instruction.

period of time.

Additional design features of Passport enable schools to » Appropriate for Multi-Tiered Model of Instruction
effectively differentiate instruction within a multi-tiered For schools implementing a multi-tiered model of
model*. These design features include: instruction, Voyager helps educators match the level of

instructional intensity to the needs of each student. As a
Tier II intervention, Passport is designed to supplement
a school’s existing Tier I instruction in reading. The
efficient, systematic design of the intervention and the
multiple opportunities for reteaching, targeting specific
deficits as identified by VIP measures or Adventure
Checkpoints can also positively impact reading outcomes
for Tier III students and/or students with disabilities who
Progress Monitoring System Integral to a Response to are receiving special education.

Intervention Model

Passport helps instructional providers make important

* Entry System for Matching Students
to Instructional Levels
VIP measures provide reliable assessment measures that
identify deficits in reading skills early and easily. The
students’ IEPs and VIP scores serve to inform placement
and target instruction. Regular progress monitoring
continues to inform instruction on critical skill acquisition.

educational decisions to ensure that all students, including *Voyager curricula are aligned with the Three-Tier Reading
those with disabilities, make progress in learning to read. Model which originated at the University of Texas Center
for Reading and Language Arts. The Three-Tier model is
 Multiple Instructional Levels a prevention framework designed to provide students the
Passport curricula are designated by letter names rather support they need to be successful readers.

than grade levels. Once students’ needs are identified, they

S ) e Tier 1 is th lass ading instruction.
can be placed at the appropriate instructional level. 16T 15 the cofe CIassroom feading mstruction

« Tier 2 is intensive small-group reading instruction.
¢ Programmatic Scaffolding » Tier 3 increases the intensity for students most at risk.
Passport’s systematic design includes the scaffolding of
skills consistent with research-based principles of how
students learn to read. The scaffolding of skills and the
consistency of instructional language from one level
to another are advantageous for diverse learners and

permit teachers to move students up or down within the Vaughn, S.; Moody, S. W.; and Schumm, J. S. 1998. “Broken Promise: Reading Instruction
Passpor[ System, in the Resource Room,” Exceptional Children, 64 (2), 211—225.

Movement through the three tiers is based on progress
monitoring. For more information about the Three-Tier
Model, visit www.texasreading.org/3tier/.
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Adventure Centers

The goal of all instruction is to establish independent learners. Through practice at independent Adventure
Centers, every student in the classroom increases their proficiency on skills, builds fluency, extends their

understanding, or broadens their reading experience.

Passport Adventure Centers are located at the end of each
Adventure. The Adventure Centers provide students with
additional opportunities to practice, review, and extend skills
taught during the Adventure. There are six centers to choose
from in each Adventure: Fluency, Word Study, Vocabulary,
Listening and Speaking, Writing, and Science or Social
Studies Connection. Each center builds on specific skills that
have been taught in the Adventure.

Advanture 4

Adventure Centers

Activity Titles —
The six centers are labeled to
show the skills addressed in
each center.

Activity Description /|
A brief description of each
activity is followed by
step-by-step instructions

for teachers to share with
students.

The activities can be completed as a group, with partners, or
as individuals. By reviewing the activities in each center, the
teacher can select and set up those that are the most beneficial
to their students’ needs.

The Adventure Centers are flexible in design. This flexibility
allows teachers to determine which are the most appropriate
centers, how long they should remain active, and who would
benefit from the independent practice.

s g el
e s v

et L

Materials

If a center requires specific items such as Fluency
Books, the necessary item(s) will be listed under
Materials.

Grouping Options /

In each center there is a suggested grouping strategy.
The following icons correlate to the suggested
student grouping:

Students may work individually.
Students may work with a partner.

:3) Students may work in a small group.
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Sunshine State Standards

Grade Level PASSPORT
K12345 A B C D E F
CONCEPTS OF PRINT Standard: The student demonstrates knowledge of the concept of print and how it is organized and read.

Locate a printed word on a page K A Y

Distinguish letters from words K

Identify the separate sounds in a spoken sentence K

Match print to speech K

Identify parts of a book (e.g., front cover, back cover, title page) K

Move top to bottom and left to right on the printed page K

Y Y Y Y Y RS

Name all uppercase and lowercase letters of the alphabet K

Locate the title, table of contents, names of author and illustrator, glossary, and index 1

Distinguish informational text (e.g., store sign, stop sign, recipe) from entertaining text
(e.g., song, poem) 1

PHONOLOGICAL AWARENESS Standard: The student demonstrates phonological awareness.

< |51 12122 =
U S S S IS IS I S
U IS S S S S
< |22
A S IS IS S S S IS

Auditorily segment sentences into the correct number of words K

Identify, blend, and segment syllables in words K

Recognize and produce words that rhyme K

|||
< |||
|||
|||
|||
<[]

Identify, blend, and segment onset and rime K
PHONEMIC AWARENESS Standard: The student demonstrates phonemic awareness.

Identify initial, final, and medial phonemes (sounds) in consonant/vowel/consonant (CVC)

words (e.g., “sat”) VIVIVIVLY v
Blend and segment individual phonemes in simple, one-syllable words K VI V|V V] V|V
Identify individual phonemes (sounds) in words (e.g., CCVC, CVCC, CCCVC) 1 AN VAN IREVAN IRRVAN IRV
Blend three to five phonemes to form words 1 AN VAN IREVAN IREVAN Y/
Segment single syllable words into individual phonemes 1 VIV V| V]V
Manipulate individual phonemes to create new words through addition, deletion, and substitution 1 AN VAN IREVAN IRRVAN V)

PHONICS/WORD ANALYSIS Standard: The student demonstrates knowledge of the alphabetic principle and applies grade

level phonics skills to read text.

Recognize and recall the one-to-one correspondence between most letters and sounds K v

Decode simple words in isolation and in context K v

Generate sounds from all letters and spelling patterns (e.g., consonant blends, long and
short vowel patterns) and blend those sounds into words 1

Identify the sounds of vowels and consonant digraphs in printed words 1

Decode words with r-controlled letter-sound associations 1

Decode words from common word families 1

=== = |=|=
B IS IS [ S SN (S

< |11 = |21

S S S S O S S

< |11 = |[=1=

Recognize high frequency words 1, 2

14



Sunshine State Standards

Grade Level
K12345

PASSPORT

(7]

Identify common, irregular words, compound words, and contractions 1

Decode base words and inflectional endings 1

Use self-correction when subsequent reading indicates an earlier misreading 1,2, 3

<=

Use knowledge of spelling patterns (e.g., vowel diphthongs, difficult word families) 2

Apply knowledge of spelling patterns to identify syllables 2

Decode phonetically regular one-syllable and multi-syllable words in isolation and in context 2

Identify irregularly spelled words (e.g., laugh) and words with special vowel spellings
(e.g., bread) 2

< == m

Recognize common abbreviations 2

Recognize and correctly use regular and irregular plurals 2

< || = [=[=|=[=|=|=

<

Use knowledge of the pronunciation of root words and other morphemes (e.g., prefixes, suffixes,
derivational endings) to decode words 3

A S S S Y Y Y Y Y S

< == = =l m

<

Use knowledge of the pronunciation of complex word families (e.g., -ieve, -ield) to decode
words in these families 3

<

Decode multi-syllabic words in isolation and in context 3

Recognize and understand knowledge of spelling patterns 4,5

Recognize and use structural analysis 4,5

Use language structure to read multi-syllabic words in text 4,5

FLUENCY Standard: The student demonstrates the ability to read grade-level text orally with accura

and expression.

Apply letter-sound knowledge to decode phonetically regular words quickly and accurately in isolation

cy, appropriate

|21 =

S =1 =

and in context 2,3 VIVv]Y v
Recognize high-frequency and familiar words in isolation and in context 2 VIV V|V
Adjust reading rate based on purpose, text difficulty, form, and style 1,2,3,4,5 VI V] V| V|V
Identify high-frequency phonetically irregular words in context 3 Vi Vv] Vv
Apply letter-sound knowledge to decode unknown words quickly and accurately in context 4 V|V
Demonstrate the ability to read grade-level text 4,5 v vV
VOCABULARY DEVELOPMENT Standard: The student uses multiple strategies to develop grade appropriate vocabulary.

Use new vocabulary that is introduced and taught directly K, 1,2,3,4,5 VIV V] V| V]V
Listen to and discuss both familiar and conceptually challenging text 1 V| v

Listen to, read, and discuss both familiar and conceptually challenging text 1,2, 3,4,5 VIV V| V]|V
Describe common objects and events in both general and specific language K VIV V|V V]V
Identify and sort common words into basic categories (e.g., colors, shapes, food) K VIV V]V V|V
Identify and sort common words into conceptual categories 1 VIV V| V|V
Use language correctly to express spatial and temporal relationships (e.g., up/down, before/after) K VI vV
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Sunshine State Standards

Grade Level PASSPORT
K12345 A B C D E F
Relate new vocabulary to prior knowledge K 2N AN IRRVAN IRVAN IRRVAN BRV4
Use context clues to determine meanings of unfamiliar words 1,2, 3,4, 5 VIV V] V|V
Categorize key vocabulary and identify salient features 1,2, 3,4, 5 VIV V]| V]V
Relate new vocabulary to prior knowledge 1 Vv V| V|V
Relate new vocabulary to familiar words 2, 3,4, 5 VIV V]| V]V
Identify common antonyms and synonyms 1 VI V] V] V]|V
Use meaning of individual words to predict meaning of unknown compound words 1 VI VIV V]V
Determine the correct meaning of words with multiple meanings (e.g., mine) in context 1, 2 VI V]I V] V]|V
Determine meanings of unfamiliar words by using a beginning dictionary, illustrations, and vivliv] vl v
digital tools 1

Determine meanings of words and alternate word choices by using a dictionary, thesaurus, and vi vl vl v
digital tools 2, 3,4

Identify base (root) words and common prefixes to determine the meanings of prefixed words 2 VI V| V]|V
Identify antonyms, synonyms, and homophones 2 Vi v V]|V
Identify “shades of meaning” in related words (e.g., blaring, loud) 3,4, 5 AN VAN
Use meaning of familiar base words and affixes (prefixes and suffixes) to determine meanings of vl v v
unfamiliar complex words 3,4, 5

Use knowledge of antonyms, synonyms, homophones, and homographs to determine meanings v v
ofwords 3,4,5

Determine the correct meaning of words with multiple meanings in context 3,4, 5 A v
Use meaning of familiar roots and affixes derived from Greek and Latin to determine meanings of v

unfamiliar complex words 5

Make predictions about text content using pictures, background knowledge, and text features

READING COMPREHENSION Standard: The student uses a variety of strategies to comprehend grade-level text.

(e.g., title, subheadings, captions, illustrations) K v v v v v v
Use background knowledge, supporting details from text, or another source to determine whether a vIivlivlivlv v
reading selection is fact or fiction K

Retell main idea or essential message, identifying supporting details (e.g., who, what, when, where, vIiviviv] vl v
why, how) and arranging events in sequence

Identify the author’s purpose as stated in the text K VIV V] V] V]V
Identify a text’s features (e.g., title, subheadings, captions, illustrations), use them to make predictions v v v v v v
and establish a purpose for reading 1,2,3

Use background knowledge and supporting details from text to verify the accuracy of information viv!ivlivly v
presented in read selections 1

Retell the main idea or essential message 1 VI V] V] V]|V
Identify supporting details 1 VI vV V|V
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Sunshine State Standards

Grade Level PASSPORT
K12345 B C D E F
Distinguish fact from fiction and cause from effect 1 VIV V] V|V
Arrange events in sequence 1 VIV V| V]V
Identify the text structures an author uses (e.g., comparison/contrast, cause/effect, and sequence vlivlivl] v v
of events) and explain how they impact meaning in text 1,2

Determine the author’s purpose in text and ask clarifying questions (e.g., why, how) if meaning vl vl v v
isunclear 1

Self-monitor comprehension and reread when necessary 1 VI V| V]V
Summarize information in text, including but not limited to main idea, supporting details, and vl vl vl v
connections between texts

Identify cause-and-effect relationships in text 2, 3,4, 5 VI V| V]V
Identify themes or topics across a variety of fiction and nonfiction selections 2, 3 VIV V|V
Compare and contrast characters and settings in one text 2 VI V] V|V
Use strategies to repair comprehension of grade-appropriate text when self-monitoring indicates

confusion, including but not limited to rereading, checking context clues, predicting, summarizing, AN VAN e v
questioning, and clarifying by checking other sources 2, 3, 4

Identify the author’s purpose (e.g., to inform, entertain, or explain) in text and how an author's v v v
perspective influences text 3,4, 5

Determine explicit ideas and information in grade-level text, including but not limited to main idea,

relevant supporting details, strongly implied message and inference, and chronological order of A v
events 3

Identify the text structure an author uses (e.g., comparison/contrast, cause/effect, and sequence v v v
of events) and explain how it impacts meaning in text 3,4, 5

Compare and contrast topics, settings, characters, and problems in two texts 3 v v vV
Identify the purpose of text features (e.g., format, graphics, sequence, diagrams, illustrations, v v
charts, maps) 4

Determine explicit ideas and information in grade-level text, including, but not limited to, main idea,

relevant supporting details, implied message, inferences, chronological order of events, summarizing, Vv
and paraphrasing 4

Identify themes or topics across a variety of fiction and nonfiction selections 4,5 A
Compare and contrast elements in multiple texts (e.g., setting, characters, problems) 4,5 Vv v
Explain the purpose of text features (e.g., format, graphics, diagrams, illustrations, charts, and maps), v v
use prior knowledge to make and confirm predictions, and establish a purpose for reading 5
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